African American and European American 4th, 6th, and 8th graders rated the competence of rich and poor children in academics (i.e., math, science, reading, writing, school grades, smartness), sports, and music. In contrast to middle school students, 4th graders favored the rich in all 3 domains. Youth of both races reported that the rich were more competent in academics than the poor; these beliefs were especially pronounced among Black youth. White, older, and more affluent students favored the poor in sports, whereas their counterparts either favored the rich or were egalitarian. No interactions were found between grade and race or grade and family income. The implications of these beliefs for policy and identity development theory are discussed.
Stereotypes are generalized judgments about an individual, based on his/her membership in a particular social group (cf. Ruble et al., 1984) . Images in the popular media as well as results of research indicate that many Americans hold negative stereotypes about poor people. The purposes of the present investigation were to learn whether young adolescents believe that rich and poor children differ in academic, sports, and music abilities, and to examine whether these beliefs differ across age, race, and family income groups. The first section of this paper explicates why these beliefs are important to study. Next, developmental, race, and income differences in beliefs are discussed. We conclude with a summary of the project goals.
POVERTY, BELIEFS, AND SOCIAL POLICY IN THE UNITED STATES
In 2003, a little over 12 million or approximately 1 in 6 children lived in poverty in the United States (U.S. Census Bureau, American Community Survey of the United States, 2003) . In spite of the prevalence of poverty in our country and of the devastating nature of severe economic need, little research has examined children's beliefs about the abilities of rich and poor children (cf. Chafel, 1995; Lott, 2002) . The general population as well as psychological researchers often distance themselves from poor individuals (Lott, 2002) . Most middle and upper class individuals have never experienced severe and enduring financial hardship, and therefore are unsympathetic to the plight of indigent people (Chafel, 1997; Leahy, 1983; Lott, 2002) . Attitudes of disregard and avoidance of the poor are often implicitly and explicitly conveyed to children.
A growing body of research has now shown that stereotypes are powerful and can negatively influence the performance of members of the stereotyped group-even when those individuals do not, themselves, endorse the stereotypes (e.g., Aronson, 2002; Croizet et al., 2001; Snyder and Stukas, 1999; Steele, 1997) . This body of research has shown that priming poor or working class participants to be aware of their socioeconomic status Woods, Kurtz-Costes, and Rowley (or that priming membership in other negatively stereotyped groups for those group members) leads to underperformance on cognitive tasks.
Stereotypes also influence the behavior of those individuals who hold the stereotypes. Beliefs about the characteristics of poor people and the causes of poverty undoubtedly influence, directly and indirectly, middle class voting behavior, social policy decisions, beliefs about welfare, and willingness as a society to end poverty (cf. Cozzarelli et al., 2001) . Chafel (1997) and others have argued that enduring negative societal images of the poor have contributed to the prevalence and persistence of poverty in this country. The poor are either overlooked by the popular media or are portrayed as deficient and morally bankrupt (Bullock et al., 2001) . These images permit a "blame the victim" mentality passed down to children with each generation that is used to justify social policy that disenfranchises a significant proportion of our population and has created a seemingly permanent welfare class (Chafel, 1997) . Thus, one reason to study adolescents' beliefs about the rich and poor is to obtain descriptive data about the formation of early beliefs. A second reason that research in this area is important is because of its implications for identity development.
THE DEVELOPMENT OF STEREOTYPES ABOUT THE RICH AND POOR
Because the poor are often portrayed as ignorant, lazy, dishonest, and disinterested in self-improvement (Bullock, 1995 (Bullock, , 1999 Cozzarelli et al., 2001) , it is likely that children in the United States come to think about and understand individuals from low socioeconomic backgrounds negatively. The negative messages about poor individuals that are implicitly and explicitly transmitted to children and adolescents could affect the way in which they view themselves, with negative repercussions for youth from disadvantaged backgrounds. As Weinger (1998) poignantly describes from her interviews with poor children, even 5-year olds are aware of the wealth disparities in our country and of societal messages that are disparaging of the poor. Research in gender has shown the potential role that stereotypes may play in identity development (e.g., Bornholt et al., 1994; Tiedemann, 2000) . Stereotypes may be especially important during the transition to adolescence, when youths are experiencing rapid change socially, cognitively, and physically.
A cognitive developmental perspective suggests that stereotypes influence information processing by determining how information is encoded and interpreted, thereby affecting the beliefs that individuals hold about themselves and others (Bigler and Liben, 1992; Hamilton et al., 1994) . For example, individuals who believe that poor children are poor students might be more likely to remember instances of school failure in children from economically struggling families than children from affluent families, and will be more likely to attribute the former failures to the children's lack of ability rather than situational factors such as lack of effort. Although children's and adolescents' developing awareness of group differences has been studied extensively in the domain of gender, and to a lesser extent race (e.g., Bigler and Liben, 1992, 1993) , to date relatively little research has examined the development of stereotypes about the rich and poor. The relationship between social class stereotypes and identity development may be complicated by the fact that social class, unlike race and gender, is often not physically apparent.
In an early study of children's understanding of wealth and poverty, Stendler (1949) found age-related differences in 1st, 4th, 6th, and 8th graders' conceptions of the poor. Younger children made few distinctions other than to recognize that "rich" was desirable and "poor" was undesirable. The oldest children in Stendler's sample recognized that desirable or undesirable behavior can be shown by either the rich or the poor. In a more recent, large-scale study of adolescents aged 11-16, Skafte (1988) found that wealthy individuals were rated as more intelligent, making better grades, and making friends more easily than poor individuals. Reports did not vary by age. In her 1995 review, Chafel concluded that although wide variations in research methodologies probably explain inconsistencies in results and make it difficult to generalize across the relatively few research studies in this area, the results are consistent in one regard: With age, children's ideas become more differentiated and complex.
In addition to our focus on age differences across the transition to adolescence, we examined race and family income differences in beliefs. Particularly for youth entering adolescence who are becoming aware of the social stratification and financial and power inequities in society, life experiences that are correlated with race and social class membership probably lead to some differences in beliefs. This topic is explored next.
RACE AND INCOME DIFFERENCES IN SOCIAL CLASS STEREOTYPES
Individuals tend to show a bias in favor of the social groups to which they belong, and both adults and children form in-group biases quickly and easily (Bigler
